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ABSTRACT 

Active listening is a crucial skill in education, fostering meaningful communication between 

educators and students. This paper explores the theoretical foundations of active listening, 

including historical developments and key models such as those proposed by Carl Rogers and 

Stephen Covey. Empathy, a core component of active listening, is examined for its role in 

enhancing student engagement and creating a supportive learning environment. The paper also 

discusses the implications of active listening within various learning theories, including 

constructivism, social learning, and transformative learning. In expanding the theoretical 

framework, relevant philosophical perspectives are integrated. Phenomenology emphasizes 

understanding individual experiences, which can strengthen teacher-student relationships. 

Pragmatism positions active listening as a tool for practical problem-solving, enhancing real-world 

learning applications. Existentialism highlights the importance of authenticity and self-expression 

in communication, promoting personal growth among students. Lastly, critical pedagogy 

underscores the significance of dialogue in education, advocating for active listening as a means 

to empower students. Through this comprehensive exploration, the paper illustrates how active 

listening not only improves classroom dynamics but also equips students with essential 

communication skills. By recognizing and addressing barriers to effective listening, educators can 

create an inclusive environment that values every student’s voice. In conclusion, active listening 

emerges as a transformative practice that supports both academic success and personal 

development in the educational landscape. 
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INTRODUCTION 

In an era marked by rapid technological advancement and evolving educational paradigms, the significance of effective 

communication in the classroom has never been more critical. Active listening stands out as a foundational skill that fosters 

meaningful interactions between educators and students. The landscape of education is continually changing, influenced by 

diverse learner needs, technological innovations, and shifting pedagogical theories. As classrooms become increasingly diverse, 

the challenge for educators is not only to deliver content but also to create an environment where every student feels heard 

and valued. Active listening emerges as a critical component of this process, enabling educators to connect with students on a 

deeper level and fostering an atmosphere conducive to learning. Active listening is defined as the conscious effort to hear and 

understand both the verbal and non-verbal messages conveyed by another person (Jonsdottir & Fridriksdottir, 2020). It involves 

fully engaging with the speaker, processing their message, and responding thoughtfully. This practice goes beyond mere hearing; 

it requires the listener to interpret emotional cues, clarify understanding, and provide feedback that encourages further 

dialogue. As educators, employing active listening strategies can significantly impact student engagement, motivation, and overall 

academic success. Recent studies have emphasized the importance of active listening in educational contexts. For instance, 

Osterman (203) highlights that when educators practice active listening, students are more likely to participate in discussions, 
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express their thoughts freely, and develop a sense of belonging within the classroom. Similarly, Abou Assali and Davenport 

(2024) indicate that active listening fosters trust and rapport between teachers and students, which is essential for effective 

learning. The significance of active listening extends beyond the classroom. In a world where effective communication skills are 

paramount, teaching students the art of active listening equips them with a vital skill set that will benefit them throughout their 

lives. By creating a culture of listening in educational settings, educators not only enhance academic performance but also 

prepare students for future interpersonal interactions in various contexts. 

Active listening is a communication technique that involves fully concentrating, understanding, responding, and remembering 

what the speaker has said. According to Thompson et al. (2010), active listening encompasses several components, including 

paying attention, showing that you are listening, providing feedback, and deferring judgment. This definition underscores the 

multidimensional aspect of active listening, which requires both cognitive and emotional engagement. 

1. Paying Attention: The first step in active listening is to give the speaker your undivided attention. This includes minimizing 

distractions, maintaining eye contact, and being mindful of non-verbal signals. In a classroom setting, this means turning off 

mobile devices and creating an environment conducive to focused listening. 

2. Showing That You Are Listening: Non-verbal cues play a crucial role in active listening. Nodding, using facial expressions, 

and maintaining an open posture convey to the speaker that you are engaged and interested in what they have to say. According 

to Bambaeeroo and Shokrpour (2017), these non-verbal signals reinforce the listener's attentiveness and encourage the speaker 

to share more. 

3. Providing Feedback: Active listening involves reflecting on what has been said and providing appropriate feedback. This might 

include paraphrasing the speaker's message, asking clarifying questions, or summarizing key points. Feedback not only confirms 

understanding but also validates the speaker's perspective. 

4. Deferring Judgment: A critical aspect of active listening is to withhold judgment and avoid formulating responses while the 

speaker is talking. This allows the listener to fully comprehend the speaker's message without preconceived notions or biases 

interfering with the communication process. 

5. Responding Appropriately: Finally, active listening culminates in providing a thoughtful response. This could involve sharing 

insights, suggesting solutions, or simply acknowledging the speaker's feelings. According to Sandua (2023), an appropriate 

response demonstrates that the listener values the speaker's input and is invested in the conversation. 

Active listening is instrumental in creating a positive and productive learning environment. The importance of this skill in 

educational contexts can be understood through several key dimensions. Research has consistently shown that active listening 

significantly enhances student engagement. When educators listen actively, students feel heard and understood, which 

encourages them to participate more actively in discussions. Quin (2017) highlighted that teacher-student relationships are a 

significant predictor of student engagement and achievement. When students perceive their teachers as attentive and 

responsive listeners, they are more likely to engage in the learning process. Active listening fosters trust and rapport between 

educators and students. According to Pendergast et al. (2018), students who feel that their teachers genuinely listen to them 

are more likely to develop a sense of belonging and safety in the classroom. This trust is essential for creating an environment 

where students are willing to take risks, share their ideas, and express their concerns without fear of judgment. 

By modelling active listening behaviours, educators help students develop their communication skills. As students observe and 

practice active listening, they learn to engage more effectively in conversations, articulate their thoughts, and respond to others' 

perspectives. This skill set is invaluable, as effective communication is critical in both academic and professional settings. Active 

listening plays a crucial role in conflict resolution within educational contexts. When misunderstandings arise, educators who 

practice active listening can clarify issues, acknowledge differing viewpoints, and guide students toward resolution. According 

to Eisenberg (2019), active listening helps de-escalate conflicts and promotes a collaborative approach to problem-solving. In 

increasingly diverse classrooms, active listening is essential for supporting students from various cultural and linguistic 

backgrounds. Gay (2018) emphasizes the importance of culturally responsive teaching, which includes actively listening to 

students' experiences and perspectives. By doing so, educators can better understand the unique challenges faced by diverse 

learners and tailor their teaching strategies accordingly. Active listening encourages students to express themselves openly, 

fostering personal growth and self-awareness. When students feel that their thoughts and feelings are valued, they are more 

likely to engage in self-reflection and exploration. This process is critical for developing emotional intelligence and resilience, 

skills that are increasingly recognized as essential for success in today's world (Magnano et al., 2016). Finally, active listening 

contributes to a positive classroom climate. A culture of listening promotes respect, empathy, and understanding among 

students and between educators and students. According to Kutsyuruba et al. (2015), a positive classroom environment is 

linked to improved academic outcomes and overall student well-being. 

Theoretical Foundations of Active Listening 

Active listening is a multifaceted communication skill that has garnered significant attention in both educational research and 

practice. It is rooted in various theoretical frameworks that highlight its importance in fostering effective communication, 
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understanding, and engagement. The concept of active listening has evolved over several decades, drawing from various fields, 

including psychology, education, and communication studies. Historically, the roots of active listening can be traced back to the 

humanistic psychology movement of the mid-20th century, which emphasized the importance of interpersonal relationships 

and effective communication in fostering personal growth and development (Wertz, 2023). Carl Rogers, a prominent figure in 

humanistic psychology, played a crucial role in shaping the understanding of active listening. In his groundbreaking work, Rogers 

introduced the concept of "reflective listening," which involves not only hearing the words spoken but also understanding the 

underlying emotions and meanings (Arnold, 2014). This approach emphasized empathy, acceptance, and genuine understanding, 

laying the groundwork for what would later be recognized as active listening. The 1970s and 1980s saw a growing recognition 

of active listening in educational contexts, as educators began to understand its significance for student engagement and learning. 

Numerous studies emerged highlighting the positive impact of active listening on classroom dynamics, teacher-student 

relationships, and overall student outcomes (Ahmed et al., 2024; Alshuraiaan, 2023; Amerstorfer et al., 2021; Hagenauer et al., 

2015). The advent of communication theory further enriched the understanding of active listening, framing it as a vital 

component of effective interpersonal communication. 

In recent years, the rise of social media and digital communication has brought new challenges to active listening, prompting 

researchers to explore how these changes affect listening practices in educational settings (Mao, 2014; Matthews & Sunderland, 

2017). The historical development of active listening reflects a continuous evolution of thought, underscoring its relevance in 

contemporary educational discourse. Carl Rogers' contributions to the understanding of active listening are foundational to 

the field of communication. His Person-Centered Communication model emphasizes the importance of empathy, unconditional 

positive regard, and congruence in fostering meaningful connections between individuals (Hoffman, 2020). Rogers posited that 

empathy is the cornerstone of effective communication. In the context of active listening, this means not only understanding 

the speaker's words but also grasping the emotional nuances behind them (Rost & Wilson, 2013). An empathetic listener strives 

to see the world through the speaker's perspective, which can significantly enhance student engagement and foster a supportive 

learning environment. This concept entails accepting and valuing the speaker without judgment. For educators, demonstrating 

unconditional positive regard towards students encourages them to express themselves openly and honestly. When students 

feel accepted, they are more likely to participate actively in discussions, leading to enhanced learning outcomes (Gillies, 2019). 

Rogers emphasized the importance of authenticity and congruence in communication. An Active listener should be genuine in 

their responses, aligning their verbal and non-verbal cues. For instance, maintaining eye contact and using affirming body 

language can reinforce the listener's engagement and promote trust in the teacher-student relationship. Rogers' model has far-

reaching implications for educational practice. Teachers who embody these principles not only enhance their listening skills but 

also create a classroom atmosphere that promotes emotional safety, encouraging students to engage more fully in their learning 

experiences. 

Stephen Covey, in his influential work "The 7 Habits of Highly Effective People," provides a framework for effective 

communication that aligns closely with the principles of active listening (Covey, 2020). Covey emphasizes that effective 

communication is rooted in understanding others before seeking to be understood (Covey et al., 2008). This principle resonates 

with the core tenets of active listening and highlights its relevance in educational settings. Seek First to Understand, Then to 

Be Understood: Covey’s first habit underscores the importance of prioritizing understanding in communication. In the 

classroom, this approach encourages educators to listen actively to students' thoughts, feelings, and concerns before imparting 

their knowledge. This not only validates students' voices but also fosters a collaborative learning environment where students 

feel empowered to contribute. Covey distinguishes between "empathic listening" and "selective listening." Empathic listening 

involves fully engaging with the speaker, seeking to understand their perspective without interruption or judgment. By practising 

empathic listening, educators can better comprehend students' needs, motivations, and challenges, thereby tailoring their 

instructional strategies to enhance engagement and learning outcomes (Andolina & Conklin, 2021). Covey argues that effective 

communication is foundational to building strong relationships. In educational contexts, strong teacher-student relationships 

foster trust and rapport, which are essential for creating a positive learning environment. When students feel respected and 

valued, they are more likely to engage actively in their learning (Reeve, 2013). Covey's principles provide a practical framework 

for educators seeking to enhance their communication skills. By integrating these principles with active listening practices, 

teachers can create a classroom culture that promotes mutual respect and open dialogue, ultimately leading to improved 

student engagement and learning outcomes. 

Research indicates that empathetic teachers foster a sense of belonging and emotional safety among students, which is vital for 

engagement. According to Belacchi and Farina (2012), students who perceive their teachers as empathetic are more likely to 

participate actively, ask questions, and express their thoughts without fear of judgment. This emotional connection encourages 

students to invest in their learning, leading to improved academic outcomes. Collins (2022) argues that active listening involves 

not only hearing words but also interpreting emotional cues and non-verbal signals. By engaging in active listening, teachers can 

better empathize with their students, creating a supportive environment where students feel valued and understood. 
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Kianinezhad (2023) found that students who experienced high levels of teacher empathy demonstrated greater motivation and 

engagement in their learning. This connection highlights the importance of training educators in active listening and empathetic 

communication strategies to enhance student engagement effectively. 

In educational settings, phenomenological approaches encourage educators to engage deeply with students' experiences 

through active listening (Hall et al., 2016). By prioritizing the understanding of students' lived realities, teachers can create 

curricula and learning experiences that resonate with their students' needs and interests. This perspective aligns closely with 

active listening, as it emphasizes the importance of dialogue and collaboration in the learning process (Lee et al., 2024). In this 

view, active listening becomes a tool for educators to facilitate meaningful conversations that enhance student engagement and 

foster a collaborative learning environment. Matusov and Pease-Alvarez (2020) argued that education should be a collaborative 

process where students and teachers engage in critical dialogue. Active listening is essential in this context, as it allows educators 

to understand students' perspectives and create a more equitable learning environment. By practising active listening, teachers 

can empower students to voice their thoughts and experiences, fostering a sense of agency and engagement in their learning 

(Blau & Shamir-Inbal, 2018). According to Zaripour (2024), active listening can de-escalate tension and promote understanding, 

enabling students to find common ground and resolve conflicts amicably. By attentively listening to students' concerns and 

experiences, educators can uncover underlying issues that may hinder learning, such as anxiety, lack of motivation, or external 

factors affecting their well-being (Konstantinidis, 2024). This insight allows teachers to implement targeted interventions and 

support strategies tailored to individual student needs. 

The exploration of active listening in educational contexts raises several pertinent research problems that warrant investigation. 

First, there is a need to understand the specific barriers that hinder effective active listening practices among educators. Despite 

the recognized importance of this skill, many teachers struggle to implement active listening consistently due to factors such 

as time constraints, preconceived biases, and classroom management challenges. Second, the relationship between active 

listening and student outcomes remains underexplored; specifically, how does active listening influence academic performance, 

emotional well-being, and student retention? Third, the impact of diverse cultural backgrounds on active listening practices 

presents another area for inquiry. How do cultural differences shape communication styles, and what strategies can educators 

adopt to ensure that active listening is culturally responsive?  

The novelty of this research lies in its comprehensive approach to examining active listening through multiple lenses, including 

theoretical frameworks, empirical studies, and philosophical perspectives. By integrating insights from recent literature and 

conducting qualitative interviews with educators, this research offers a multifaceted understanding of active listening's role in 

education. Furthermore, it sheds light on the practical implications of active listening in diverse classroom settings, highlighting 

strategies that educators can implement to enhance their listening skills. This research also contributes to filling existing gaps 

in the literature by addressing the interplay between active listening, cultural diversity, and student outcomes, which has 

received limited attention in previous studies. 

The primary objectives of this research are as follows: 

1. To identify and analyze the barriers that hinder effective active listening among educators and propose strategies to overcome 

these challenges. 

2. To evaluate the impact of active listening on student outcomes, including academic performance, engagement, and emotional 

well-being. 

3. To explore the influence of cultural diversity on active listening practices and develop culturally responsive listening strategies 

for educators. 

4. To assess the long-term effects of active listening training for educators on classroom dynamics and student interactions. 

5. To contribute to the development of a framework for implementing active listening in educational settings, providing practical 

guidance for educators. 

The urgency of this research is underscored by the increasing complexity of modern classrooms, characterized by diverse 

student populations and heightened demands for effective communication. As educational institutions strive to create inclusive 

environments that support all learners, understanding and implementing active listening becomes paramount. Additionally, the 

ongoing challenges posed by remote and hybrid learning necessitate a reevaluation of communication strategies between 

educators and students. This research is timely, as it addresses these pressing issues and aims to equip educators with the tools 

necessary to foster meaningful connections with their students, ultimately enhancing educational outcomes. This research 

contributes to the field of education by providing a comprehensive analysis of active listening and its implications for teaching 

and learning. Firstly, it offers valuable insights into the barriers to effective listening, thereby informing the development of 

targeted professional development programs for educators. Secondly, by exploring the relationship between active listening 

and student outcomes, this research highlights the importance of listening skills in promoting academic success and emotional 

well-being. Thirdly, the focus on cultural diversity enriches the discourse on inclusive education, offering strategies that 

educators can employ to meet the needs of all students. Finally, the research lays the groundwork for future studies on active 
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listening, calling for longitudinal research that can further validate its benefits and inform best practices in educational settings. 

Overall, this research aims to advance the understanding of active listening as a vital component of effective teaching and 

learning in contemporary education. 

 

METHOD  

This research discourse article employs a qualitative methodology to gather relevant materials and insights on active listening 

in education. A systematic search for academic and professional literature was conducted using databases such as Google 

Scholar, JSTOR, ERIC, and Education Research Complete. Key search terms included "active listening in education," "empathy 

in teaching," "communication skills," and "classroom dynamics." The selection criteria focused on peer-reviewed journal articles, 

books, and relevant educational reports published within the last two decades to ensure the inclusion of contemporary 

perspectives. Each source was evaluated based on its relevance to the core themes of active listening, its empirical basis and 

its theoretical contributions. The gathered literature was subjected to thematic analysis. Key themes such as the theoretical 

foundations of active listening, the role of empathy, barriers to effective listening, and philosophical perspectives were identified 

and categorized. This process involved coding the data to extract significant patterns and insights. Comparative analysis was 

employed to examine different educational contexts and practices related to active listening. This included comparing findings 

from diverse educational settings, such as primary, secondary, and higher education, to understand how active listening 

manifests differently across age groups and environments. To enrich the research discourse, semi-structured interviews were 

conducted with educators and experts in communication and pedagogy. Participants were selected based on their experience 

in implementing active listening strategies in their teaching practice. Interviews were recorded and transcribed, allowing for a 

detailed examination of educators’ insights on the practical applications and challenges of active listening in the classroom. 

Open-ended questions encouraged participants to share their perspectives and experiences in depth. The final stage involved 

synthesizing the findings from the literature review and expert interviews. This synthesis highlighted the interplay between 

theory and practice, illustrating how philosophical perspectives inform and enhance the understanding of active listening in 

educational settings. 

 

RESULTS AND DISCUSSION  

Active Listening in Educational Practice 

The results and discussion surrounding active listening in educational practice underscore its significance in enhancing student 

engagement and learning outcomes. By understanding the characteristics of active listening, implementing effective strategies 

and recognizing the benefits for both educators and students, educators can foster a more inclusive and effective learning 

environment. By analyzing recent literature and empirical studies, this research elucidates the significance of active listening as 

an educational practice. 

Active listening is characterized by specific traits that distinguish it from mere hearing. Understanding these characteristics is 

essential for educators to effectively foster active listening in their interactions with students. One of the most fundamental 

characteristics of active listening is the commitment to giving full attention to the speaker. This attentiveness involves focusing 

not only on the verbal content but also on non-verbal cues, such as facial expressions and body language. Jonsdottir and 

Fridriksdottir (2020) emphasize that active listeners should minimize distractions and fully engage with the speaker. This 

attentiveness signals to students that their thoughts and feelings are valued, fostering a supportive learning environment. In 

studies conducted by Amerstorfer and Freiin von Münster-Kistner (2021), students reported feeling more engaged and 

motivated when teachers demonstrated full attention during discussions. This engagement was linked to higher levels of 

participation and a greater willingness to contribute ideas in class. 

Empathy is a cornerstone of active listening. Educators who practice active listening strive to understand the speaker's 

perspective and emotions. Erskine et al. (2022) highlighted the importance of empathetic listening, which involves connecting 

with the underlying feelings behind the spoken words. This empathetic engagement enhances the quality of teacher-student 

relationships and promotes a sense of belonging in the classroom. Bockmier-Sommers et al. (2017) found that students who 

perceived their teachers as empathetic were more likely to demonstrate higher engagement levels. The emotional connection 

fostered through empathy enabled students to participate more actively in their learning experiences. Active listening includes 

providing reflective feedback that shows understanding and encourages further dialogue. This can take the form of paraphrasing 

the speaker's message, summarizing key points or asking open-ended questions (Mori, 2018). Reflective feedback not only 

confirms the listener’s engagement but also empowers the speaker to elaborate on their thoughts. According to Kargar 

Behbahani et al. (2024), students reported feeling more validated and encouraged to share their ideas when teachers provided 

reflective feedback. This practice led to richer classroom discussions and deeper learning. 
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A non-judgmental attitude is essential for effective active listening. Educators must approach conversations with an open mind, 

free from preconceived notions about the speaker's thoughts or experiences. This principle aligns with Rogers's concept of 

unconditional positive regard, emphasizing the importance of accepting individuals without judgment (Amadi, 2013). Studies 

indicate that when teachers maintain a non-judgmental attitude, students feel more comfortable sharing their thoughts and 

emotions, leading to increased participation and engagement (Jennings, 2016). Active listening requires patience and presence. 

Educators should resist the urge to interrupt or formulate responses while the student is speaking. This patience allows for a 

deeper understanding of the speaker's message and promotes thoughtful responses. Research shows that students appreciate 

teachers who demonstrate patience, as it encourages them to articulate their thoughts more clearly and contributes to a more 

meaningful exchange of ideas (Yan et al., 2011). 

Gray and DiLoreto (2016), it was noted that classrooms where teachers displayed openness to learning from students had 

higher student engagement and satisfaction rates. Students felt their contributions were valued, leading to a more dynamic 

learning atmosphere. Establishing a supportive classroom environment is fundamental to effective active listening. Educators 

should promote a culture of respect and openness, where students feel safe to share their thoughts and feelings without fear 

of ridicule. Reyes et al. (2012) suggests that a positive classroom climate encourages students to engage more fully in their 

learning experiences. Schools that focus on social-emotional learning and community-building activities report higher levels of 

student engagement. Educators should model active listening behaviors in their interactions with students. By demonstrating 

full attention, empathy, and reflective feedback, teachers can set an example for students to follow. Reeve et al. (2018) 

emphasizes that when teachers model good communication practices, students are more likely to emulate these behaviors in 

their interactions. This modeling enhances the overall quality of communication within the classroom. 

Encouraging students to express their thoughts and feelings can be facilitated through the use of open-ended questions. These 

questions prompt students to elaborate on their ideas and stimulate critical thinking. Tan et al. (2022) found that open-ended 

questions lead to deeper discussions and greater student engagement. Students reported feeling more involved in the learning 

process when allowed to share their perspectives. Integrating structured active listening exercises into the curriculum can 

enhance students' listening skills. Activities such as paired discussions, listening circles, and group reflections provide 

opportunities for students to practice active listening in a supportive context. Researchers have shown that structured listening 

exercises improve students' ability to engage empathetically with their peers and foster a culture of collaboration (Barrett,  

2018; Mansfield, 2014; Walsh & Sattes, 2015). Feedback is an essential component of active listening. Educators should provide 

constructive feedback that acknowledges students' contributions and encourages further exploration of their ideas. Winstone 

et al. (2017) highlight that effective feedback helps students feel valued and promotes continued engagement in the learning 

process. Students who receive constructive feedback are more likely to persist in their efforts and achieve better outcomes. 

The implementation of active listening strategies in educational practice offers numerous benefits for both educators and 

students. These benefits extend beyond improved communication and engagement, impacting overall learning outcomes and 

classroom dynamics. Active listening fosters greater student engagement in the learning process. When educators practice 

active listening, students are more likely to feel heard and valued, which encourages them to participate actively in discussions 

and activities. Amerstorfer and Freiin von Münster-Kistner (2021) indicates that students who perceive their teachers as 

attentive and empathetic are more likely to engage in meaningful learning experiences. This engagement is critical for promoting 

motivation, curiosity, and academic success. The practice of active listening strengthens teacher-student relationships by 

fostering trust and rapport. When educators actively listen to their students, they create a safe space for open communication, 

allowing students to express their thoughts and concerns freely. Li et al. (2022) found that positive teacher-student relationships 

are linked to increased student motivation and achievement. Trust enhances the overall classroom climate, contributing to a 

more inclusive and supportive learning environment. Tariq (2024) emphasizes that students who develop effective 

communication skills are better prepared for future academic and professional endeavors. This skill set is invaluable in fostering 

collaboration and teamwork. 

Practising active listening contributes to the development of emotional intelligence among both educators and students. 

Emotional intelligence, defined as the ability to recognize, understand, and manage emotions, is crucial for effective 

communication and interpersonal relationships. Wandhe (2024) suggests that active listening enhances emotional awareness, 

allowing educators and students to empathize with others and navigate social interactions effectively. This emotional intelligence 

is particularly important in educational settings, where emotional dynamics play a significant role in learning. Darling-Hammond 

and Cook-Harvey (2018) highlight that classrooms that emphasize active listening practices report significant improvements in 

student performance. This holistic approach to learning not only enhances cognitive development but also nurtures social and 

emotional growth. Active listening enables educators to respond more effectively to students' individual needs. By attentively 

listening to students' concerns and experiences, educators can identify barriers to learning and implement targeted 

interventions. Hollie (2017) emphasizes that responsive teaching grounded in active listening leads to improved student 
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outcomes and engagement. This responsiveness reinforces the educator's role as a facilitator of learning, guiding students 

toward success. 

Barriers to Active Listening in Educational Settings 

The barriers to active listening in educational settings, including preconceived notions, biases, and distractions, present 

significant challenges for educators and students alike. By understanding these barriers and implementing strategies to overcome 

them, educators can enhance their listening skills, foster meaningful communication, and improve student engagement and 

learning outcomes. By analyzing recent literature and empirical studies, this research provides insights into the complexities of 

active listening in education and how these barriers can be addressed. 

Preconceived notions and biases are significant barriers to active listening in educational contexts. These mental frameworks 

can cloud judgment and inhibit genuine understanding, leading to ineffective communication between educators and students. 

Preconceived notions refer to the beliefs or ideas that individuals hold before engaging in a conversation. These notions can 

stem from personal experiences, cultural backgrounds, or societal influences and may lead to assumptions about a speaker’s 

intentions, abilities or perspectives (Canagarajah, 2013). In educational settings, teachers may enter discussions with students 

holding specific assumptions about their capabilities or motivations, which can affect their willingness to listen actively. Nance 

(2016) indicates that educators often bring biases related to students' backgrounds, leading to unequal attention and 

engagement. For instance, teachers might unconsciously favour students who reflect their own educational experiences or 

cultural backgrounds, thereby marginalizing others. This bias can create a disconnect between teachers and students, reducing 

the effectiveness of communication. Biases can manifest in various forms, including gender, racial, and socioeconomic biases. 

These biases not only affect how educators perceive students but also influence their responses during interactions. When 

educators hold biases, they may unintentionally dismiss or undervalue students' contributions, leading to a lack of engagement 

and participation (Anderson & Davis, 2012). Hollie (2017) highlighted that teachers who recognized their biases and actively 

sought to mitigate them improved their listening skills and, consequently, their relationships with students. The 

acknowledgement of biases allows educators to approach conversations with a more open mindset, fostering an environment 

conducive to active listening. 

Strategies to Address Preconceived Notions and Biases 

To overcome preconceived notions and biases, educators must engage in reflective practices. This involves critically examining 

their beliefs and assumptions about students and seeking to understand their backgrounds and perspectives. Training programs 

focused on cultural competence and bias awareness can also be beneficial (Jernigan et al., 2016). Research indicates that 

professional development workshops that focus on bias training lead to improved teacher-student interactions and increased 

student engagement (Villaran Zariquiey, 2022). These workshops encourage educators to confront their biases, enhancing their 

ability to listen actively to all students. Distractions in the learning environment can significantly impede active listening. These 

distractions can be physical, technological, or emotional, and they can detract from both educators' and students' ability to 

engage in meaningful dialogue. Physical distractions include external noise, classroom layout, and the presence of materials that 

divert attention from the speaker. Kariippanon et al. (2018) found that classrooms with organized layouts and minimal noise 

levels fostered more effective communication and engagement, allowing students to focus on learning and participation. Studies 

suggest that creating a supportive emotional climate in the classroom can help mitigate these distractions. Educators who 

prioritize social-emotional learning and provide support for students' emotional needs create an environment where students 

feel safe to engage openly (Bhatnagar & Many, 2022). Educators can create a conducive learning environment by organizing 

physical spaces, setting clear expectations for technology use, and incorporating social-emotional learning into the curriculum. 

Research shows that classrooms designed to minimize distractions lead to higher levels of engagement and improved learning 

outcomes (Rands & Gansemer-Topf, 2017). Educators who implement these strategies report more effective communication 

and stronger connections with their students. 

Overcoming Listening Barriers 

Overcoming barriers to active listening is essential for fostering effective communication in educational settings. Educators can 

employ various strategies to address preconceived notions, biases, and distractions, ultimately enhancing their listening skills 

and improving student engagement. Self-reflection is a critical first step in overcoming listening barriers. Educators must 

regularly assess their listening habits and identify any biases or preconceived notions that may affect their interactions with 

students. Reflective practices encourage educators to consider how their beliefs impact their listening and engagement with 

diverse student populations (Liu & Ball, 2019). Research indicates that educators who engage in self-reflection are more aware 

of their biases and more effective in mitigating them during classroom interactions (Shuck et al., 2024). This awareness leads 

to improved listening skills and stronger teacher-student relationships. Professional development programs focusing on active 

listening, cultural competence, and bias awareness can equip educators with the necessary skills to overcome listening barriers. 

These programs emphasize practical strategies for fostering active listening in the classroom, including techniques for managing 

distractions and promoting an inclusive learning environment (Swargiary, 2024). Reyes et al. (2012) suggest that classrooms 
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with supportive climates enhance student engagement and participation. When students feel safe and accepted, they are more 

likely to engage in open dialogue and active listening. Studies indicate that when educators actively utilize these techniques, 

students feel more engaged and encouraged to share their thoughts, leading to richer classroom discussions and improved 

learning outcomes (Khan et al., 2017). To overcome distractions, educators should establish classroom norms that promote 

focus during discussions. This may involve setting clear expectations regarding technology use, arranging the classroom to 

minimize noise, and creating a structured routine that allows for uninterrupted dialogue (Tomlinson, 2014). 

Implications for Classroom Dynamics in Active Listening 

The implications of active listening for classroom dynamics are profound and multifaceted. By fostering a collaborative learning 

environment, enhancing communication skills among students, and establishing a robust feedback loop, active listening 

contributes significantly to improving student engagement and learning outcomes. By analyzing recent literature and empirical 

studies, this research highlights the transformative effects of active listening on classroom interactions and learning experiences. 

Creating a collaborative learning environment is essential for promoting student engagement and enhancing learning outcomes. 

Active listening facilitates collaboration by ensuring that all voices are heard and valued. When educators practice active 

listening, they model behaviors that promote inclusivity and respect, encouraging students to engage with one another more 

effectively (Miller, 2024). This process helps to break down barriers between students, fostering a sense of community and 

belonging within the classroom. Kaendler et al. (2015) indicates that classrooms where active listening is prioritized exhibit 

higher levels of student collaboration. Students report feeling more comfortable sharing their ideas and perspectives, which 

leads to richer discussions and collaborative problem-solving. A collaborative learning environment thrives on trust and respect 

among participants. Active listening helps to establish these essential components by demonstrating to students that their 

contributions are valued and respected. When educators listen attentively and respond empathetically, they create a safe space 

for open dialogue, allowing students to express their thoughts without fear of judgment (Safir, 2017). Apeh and Nteh (2024) 

found that positive teacher-student relationships, characterized by trust and respect, significantly enhance student engagement 

and collaboration. Classrooms that foster these relationships see increased participation and a more vibrant learning 

atmosphere. 

Active listening not only enhances interactions between educators and students but also promotes peer-to-peer 

communication. When students observe their teachers engaging in active listening, they are more likely to emulate these 

behaviors in their interactions with classmates (Newman, 2012). This emulation fosters an environment where students actively 

listen to and engage with one another, leading to more effective group work and collaborative projects. Studies have shown 

that students in classrooms that emphasize active listening demonstrate improved teamwork skills and greater willingness to 

collaborate on assignments (Le et al., 2018). This collaborative spirit enhances the overall learning experience and prepares 

students for future academic and professional endeavors. To foster a collaborative learning environment, educators can 

implement several strategies that prioritize active listening. These strategies may include structured group activities, team-

building exercises, and cooperative learning tasks designed to encourage student interaction and collaboration. Rajaram and 

Rajaram (2021) emphasizes that structured collaborative activities increase student engagement and promote active listening. 

By designing tasks that require students to listen to and build upon each other’s ideas, educators can create a dynamic and 

inclusive classroom environment. 

Through active listening, students learn to express themselves clearly while also considering the perspectives of their peers 

(Vitalaki, E., & Katsarou, 2021). Research indicates that students who practice active listening exhibit improved verbal and non-

verbal communication skills. According to Ceneciro et al. (2023), students reported feeling more confident in their ability to 

articulate their ideas and respond to others during discussions when active listening was emphasized in the classroom. Yang et 

al. (2013) found that classrooms emphasizing active listening practices led to increased levels of critical thinking and problem-

solving among students. The collaborative nature of discussions fosters an environment where students feel empowered to 

explore complex ideas and challenge one another constructively. Active listening nurtures empathy and emotional intelligence 

among students. As students listen to their peers' perspectives and experiences, they develop a deeper understanding of diverse 

viewpoints and emotions. This empathetic engagement enhances their ability to communicate effectively and navigate social 

interactions (Henry & Jonathan, 2014). Singleton (2023) notes that students who engage in empathetic listening are more likely 

to demonstrate compassion and understanding towards their peers, fostering a positive classroom climate. 

Strategies for Enhancing Communication Skills 

To enhance communication skills through active listening, educators can implement various strategies, such as role-playing 

exercises, peer feedback sessions, and guided discussions. These activities encourage students to practice active listening and 

refine their communication abilities. Rahim and Hermawan (2024) highlight that structured communication exercises lead to 

significant improvements in students' listening and speaking skills. By providing opportunities for students to practice these 

skills in a supportive environment, educators can help them develop confidence in their communication abilities. The feedback 

loop is a critical component of student engagement, and active listening plays a significant role in facilitating this dynamic. 
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Effective feedback encourages students to reflect on their learning, engage with the material, and seek clarification when needed. 

Feedback is essential for guiding student learning and promoting engagement. When educators provide constructive feedback 

based on active listening, students are more likely to feel motivated to improve and participate in their learning process (Vitalaki 

& Katsarou, 2021).  

Active listening allows educators to tailor their feedback to individual student needs, fostering a more personalized learning 

experience. Research indicates that students who receive regular, constructive feedback demonstrate increased levels of 

engagement and motivation. Rigopoulos (2022) found that effective feedback leads to improved academic performance and 

greater student satisfaction. Active listening fosters a culture of open dialogue where students feel comfortable sharing their 

thoughts and seeking feedback. When educators actively listen to students’ concerns and questions, they create an environment 

where feedback is viewed as a valuable tool for growth rather than a form of criticism (Evans, 2013). Howe et al. (2019) 

highlight that classrooms that encourage open dialogue and active listening lead to higher levels of student engagement. Students 

are more likely to participate in discussions and seek clarification when they feel their voices are heard. Peer feedback is an 

essential component of the feedback loop, and active listening enhances this process. When students actively listen to their 

peers, they are better able to provide constructive feedback that supports learning and growth (Carless & Boud, 2018). This 

reciprocal feedback process fosters collaboration and encourages students to take ownership of their learning. Rajaram and 

Rajaram (2021) emphasizes that this collaborative feedback process enhances students' critical thinking and communication 

skills. 

Strategies for Implementing Effective Feedback Loops 

To implement effective feedback loops in the classroom, educators can adopt strategies that promote active listening and 

encourage open dialogue. These may include regular check-ins, structured feedback sessions, and peer review activities 

designed to facilitate constructive feedback. Research by Darling-Hammond and Cook-Harvey (2018) indicates that classrooms 

that prioritize feedback loops and active listening demonstrate significant improvements in student engagement and academic 

performance. By creating a culture of feedback, educators empower students to take an active role in their learning journey. 

By understanding and addressing the implications of active listening, educators can create more effective and engaging learning 

environments that benefit all students. 

 

CONCLUSION  

This research discourse has explored the critical role of active listening in education, elucidating its theoretical foundations, 

practical applications, and philosophical underpinnings. Active listening, characterized by full engagement, empathy, and 

thoughtful response, enhances communication between educators and students, fostering a supportive learning environment. 

Key findings highlight that empathetic listening not only validates student contributions but also cultivates a positive feedback 

loop that encourages greater participation and confidence. Furthermore, the integration of various learning theories and 

philosophical perspectives-such as phenomenology, pragmatism, existentialism, and critical pedagogy-demonstrates the 

multifaceted nature of active listening and its potential to transform educational dynamics. In conclusion, active listening is not 

merely a communication skill but a transformative practice that enriches the educational experience for both students and 

educators. By embracing and cultivating this skill, educators can significantly impact student engagement, learning outcomes, 

and personal development, paving the way for a more inclusive and effective educational landscape. Looking ahead, the future 

of active listening in education appears promising yet challenging. As educational environments continue to evolve, particularly 

with the integration of technology and diverse learning modalities, the need for effective communication will only increase. 

Educators must adapt active listening strategies to fit these changing contexts, ensuring that all students feel heard and valued. 

Additionally, as issues of mental health and emotional well-being gain prominence in educational discourse, active listening will 

be essential in creating safe spaces for open dialogue and support. Continuous professional development focused on enhancing 

listening skills will be crucial for educators to meet the diverse needs of their students. 

To effectively implement active listening in the classroom, the following recommendations are proposed: 

1. Engage in training programs that focus on active listening techniques and empathetic communication. Workshops can 

provide educators with practical tools to enhance their listening skills. 

2. Foster a classroom culture that values open communication. Encourage students to express their thoughts and feelings, 

ensuring they understand that their contributions are respected. 

3. Demonstrate active listening behaviors in interactions with students. Use verbal and non-verbal cues to show engagement, 

such as nodding, maintaining eye contact, and summarizing students’ contributions. 

4. Incorporate structured listening exercises into the curriculum. Activities that require students to practice listening to one 

another can enhance their communication skills and build a collaborative classroom atmosphere. 
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5. Regularly reflect on your listening practices and seek feedback from students. Adapting strategies based on student input 

can help address any barriers to effective listening and improve overall classroom dynamics. 

 

REFERENCES  

Abou Assali, M., & Davenport, L. (2024). Teachers’ Perceptions of the Impact of Teacher-Student Rapport on Motivation in 

the ESL Classroom. World, 14(5). 

Ahmed, R., Adhikary, S., & Rahaman, M. M. (2024). The Effect of Teacher-Student Reciprocal Relationships on Academic 

Performance in Bangladeshi Primary Schools. Teacher’s World: Journal of Education and Research, 50(1), 43-60. 

Alshuraiaan, A. (2023). Exploring the relationship between teacher-student interaction patterns and language learning outcomes 

in TESOL classrooms. Journal of English Language Teaching and Applied Linguistics, 5(3), 25-34. 

Amadi, C. (2013). Clinician, society and suicide mountain: Reading rogerian doctrine of unconditional positive regard 

(UPR). Psychological Thought, 6(1). 

Amerstorfer, C. M., & Freiin von Münster-Kistner, C. (2021). Student perceptions of academic engagement and student-teacher 

relationships in problem-based learning. Frontiers in Psychology, 12, 713057. 

Anderson, K. L., & Davis, B. M. (2012). Creating culturally considerate schools: Educating without bias. Corwin Press. 

Andolina, M. W., & Conklin, H. G. (2021). Cultivating empathic listening in democratic education. Theory & Research in Social 

Education, 49(3), 390-417. 

Apeh, H. A., & Nteh, K. O. (2024). Influence of affective teacher-student relationships on students’ school engagement in public 

universities in north-central, Nigeria. Journal of Curriculum and Instruction, 14(1). 

Arnold, K. (2014). Behind the mirror: Reflective listening and its tain in the work of Carl Rogers. The Humanistic 

Psychologist, 42(4), 354-369. 

Bambaeeroo, F., & Shokrpour, N. (2017). The impact of the teachers’ non-verbal communication on success in teaching. Journal 

of advances in medical education & professionalism, 5(2), 51. 

Barrett, M. (2018). How schools can promote the intercultural competence of young people. European Psychologist. 

Belacchi, C., & Farina, E. (2012). Feeling and thinking of others: Affective and cognitive empathy and emotion comprehension 

in prosocial/hostile preschoolers. Aggressive behavior, 38(2), 150-165. 

Bhatnagar, R., & Many, J. (2022). Teachers Using Social Emotional Learning: Meeting Student Needs during COVID-

19. International Journal of Technology in Education, 5(3), 518-534. 

Blau, I., & Shamir-Inbal, T. (2018). Digital technologies for promoting “student voice” and co-creating learning experiences in 

an academic course. Instructional Science, 46, 315-336. 

Bockmier-Sommers, D., Chen, C. C., & Martsch, M. (2017). Student perception of teacher empathy, high regard and 

genuineness and the impact on student engagement. e-mentor, 3(70), 66-72. 

Canagarajah, A. S. (2013). Interrogating the “native speaker fallacy”: Non-linguistic roots, non-pedagogical results. In Non-native 

educators in English language teaching (pp. 77-92). Routledge. 

Carless, D., & Boud, D. (2018). The development of student feedback literacy: enabling uptake of feedback. Assessment & 

Evaluation in Higher Education, 43(8), 1315-1325. 

Ceneciro, C. C., Estoque, M. R., & Chavez, J. V. (2023). Analysis of debate skills to the learners’ confidence and anxiety in the 

use of the English language in academic engagements. Journal of Namibian Studies: History Politics Culture, 33, 4544-4569. 

Collins, H. K. (2022). When listening is spoken. Current Opinion in Psychology, 47, 101402. 

Covey, S. M., Covey, S. R., & Merrill, R. R. (2008). The speed of trust: The one thing that changes everything. Simon and Schuster. 

Covey, S. R. (2020). The 7 habits of highly effective people. Simon & Schuster. 

Darling-Hammond, L., & Cook-Harvey, C. M. (2018). Educating the Whole Child: Improving School Climate to Support Student 

Success. Learning Policy Institute. 

Dewi, A. S., Prabawa, A. H., Prayitno, H. J., Pratiwi, D. R., Lukman, L., & Syar'i, A. (2024). Kesantunan Berbahasa Dakwah Gus 

Baha pada Media Sosial Youtube: Kebermanfaatannya bagi Pembelajaran Bahasa Indonesia. Jurnal Keilmuan Dan 

Keislaman, 4(1), 16–29. https://doi.org/10.23917/jkk.v4i1.64  

Eisenberg, D. T. (2019). School Conflict De-Escalation: A Coordinated Approach for Educators and SROs. Dispute Resolution 

Journal (Forthcoming), U of Maryland Legal Studies Research Paper, (2019-12). 

Erskine, R. G., Moursund, J. P., & Trautmann, R. L. (2022). Beyond empathy: A therapy of contact-in-relationship. Routledge. 

Evans, C. (2013). Making sense of assessment feedback in higher education. Review of educational research, 83(1), 70-120. 

Gay, G. (2018). Culturally responsive teaching: Theory, research, and practice. Teachers College Press. 

Gillies, R. M. (2019). Promoting academically productive student dialogue during collaborative learning. International Journal of 

Educational Research, 97, 200-209. 

file:///D:/PENGELOLAAN%20JURNAL/JURNAL/IJUE/Vol%202%20No%202%20Desember%202024/After/10.33084/ijue.v2i2.8898
https://journal.umpr.ac.id/index.php/ijue/index
https://doi.org/10.23917/jkk.v4i1.64


Volume 2 Number 2 2024 page 77-89 
Doi: 10.33084/ijue.v2i2.8898  

IJUE: International Journal of Universal Education 
https://journal.umpr.ac.id/index.php/ijue/index 

│ 87 

Gray, J. A., & DiLoreto, M. (2016). The effects of student engagement, student satisfaction, and perceived learning in online 

learning environments. International Journal of Educational Leadership Preparation, 11(1). 

Hagenauer, G., Hascher, T., & Volet, S. E. (2015). Teacher emotions in the classroom: associations with students’ engagement, 

classroom discipline and the interpersonal teacher-student relationship. European journal of psychology of education, 30, 

385-403. 

Hall, E., Chai, W., & Albrecht, J. A. (2016). A qualitative phenomenological exploration of teachers' experience with nutrition 

education. American journal of health education, 47(3), 136-148. 

Haneef, M., Faisal, M. A., Alvi, A. K., & Zulfiqar, M. (2014). The role of non-verbal communication in teaching practice. Science 

International, 26(1). 

Henry, E., & Jonathan, H. (2024). Emotional Intelligence: Harnessing the Power of Empathy and Self-Awareness in Leadership (No. 

13671). EasyChair. 

Hoffman, J. A. (2020). The Neurobiology of Person-Centered Therapy: Leveraging the Rogerian Approach for Brain Plasticity and Positive 

Change (Doctoral dissertation, Pepperdine University). 

Hollie, S. (2017). Culturally and linguistically responsive teaching and learning: Classroom practices for student success. Teacher Created 

Materials. 

Howe, C., Hennessy, S., Mercer, N., Vrikki, M., & Wheatley, L. (2019). Teacher–student dialogue during classroom teaching: 

Does it really impact on student outcomes? Journal of the Learning Sciences, 28(4-5), 462-512. 

Jang, G., Yoon, S. A., Lee, S. E., Park, H., Kim, J., Ko, J. H., & Park, H. J. (2013). Everyday conversation requires cognitive 

inference: Neural bases of comprehending implicated meanings in conversations. NeuroImage, 81, 61-72. 

Jennings, P. A. (2016). CARE for teachers: A mindfulness-based approach to promoting teachers’ social and emotional 

competence and well-being. Handbook of mindfulness in education: Integrating theory and research into practice, 133-148. 

Jernigan, V. B. B., Hearod, J. B., Tran, K., Norris, K. C., & Buchwald, D. (2016). An examination of cultural competence training 

in US medical education guided by the tool for assessing cultural competence training. Journal of health disparities 

research and practice, 9(3), 150. 

Jonsdottir, I. J., & Fridriksdottir, K. (2020). Active listening: Is it the forgotten dimension in managerial 

communication? International Journal of Listening, 34(3), 178-188. 

Kaendler, C., Wiedmann, M., Rummel, N., & Spada, H. (2015). Teacher competencies for the implementation of collaborative 

learning in the classroom: A framework and research review. Educational Psychology Review, 27, 505-536. 

Kargar Behbahani, H., Namaziandost, E., & YarAhmadi, M. (2024). Dynamic assessment as the linchpin of academic buoyancy, 

reflective thinking, and academic resilience for intermediate Iranian EFL learners: a phenomenological 

study. International Journal of Language Testing, 14(2), 133-150. 

Kariippanon, K. E., Cliff, D. P., Lancaster, S. L., Okely, A. D., & Parrish, A. M. (2018). Perceived interplay between flexible 

learning spaces and teaching, learning and student wellbeing. Learning Environments Research, 21, 301-320. 

Khan, A., Egbue, O., Palkie, B., & Madden, J. (2017). Active learning: Engaging students to maximize learning in an online 

course. Electronic Journal of E-learning, 15(2), 107-115. 

Kianinezhad, N. (2023). The significance of teacher empathy in fostering students' engagement in English language classes. Journal 

of Research in Curriculum Instruction and Educational Technology, 9(2), 77-106. 

Konstantinidis, A. (2024). An integrative review of the literature on factors influencing student well-being in the learning 

environment. International Journal of Educational Research Open, 7, 100384. 

Kutsyuruba, B., Klinger, D. A., & Hussain, A. (2015). Relationships among school climate, school safety, and student achievement 

and well‐being: a review of the literature. Review of Education, 3(2), 103-135. 

Le, H., Janssen, J., & Wubbels, T. (2018). Collaborative learning practices: teacher and student perceived obstacles to effective 

student collaboration. Cambridge Journal of Education, 48(1), 103-122. 

Lee, G. C., Platow, M. J., & Cruwys, T. (2024). Listening quality leads to greater working alliance and well‐being: Testing a social 

identity model of working alliance. British Journal of Clinical Psychology, 63(4), 573-588. 

Li, X., Bergin, C., & Olsen, A. A. (2022). Positive teacher-student relationships may lead to better teaching. Learning and 

Instruction, 80, 101581. 

Lian, C. K., Hua, T. K., & Mohd-Said, N. E. (2022). The impact of Stephen Covey’s 7 Habits on Students’ Academic Performance 

during the COVID-19 pandemic. International Journal of Learning, Teaching and Educational Research, 21(1), 109-126. 

Liu, K., & Ball, A. F. (2019). Critical reflection and generativity: Toward a framework of transformative teacher education for 

diverse learners. Review of research in Education, 43(1), 68-105. 

Magnano, P., Craparo, G., & Paolillo, A. (2016). Resilience and emotional intelligence: Which role in achievement 

motivation. International Journal of Psychological Research, 9(1), 9-20. 

file:///D:/PENGELOLAAN%20JURNAL/JURNAL/IJUE/Vol%202%20No%202%20Desember%202024/After/10.33084/ijue.v2i2.8898
https://journal.umpr.ac.id/index.php/ijue/index


Volume 2 Number 2 2024 page 77-89 
Doi: 10.33084/ijue.v2i2.8898  

IJUE: International Journal of Universal Education 
https://journal.umpr.ac.id/index.php/ijue/index 

│ 88 

Mansfield, K. C. (2014). How listening to student voices informs and strengthens social justice research and practice. Educational 

Administration Quarterly, 50(3), 392-430. 

Mao, J. (2014). Social media for learning: A mixed methods study on high school students’ technology affordances and 

perspectives. Computers in Human Behavior, 33, 213-223. 

Matthews, N., & Sunderland, N. (2017). Digital storytelling in health and social policy: Listening to marginalised voices. Routledge. 

Matusov, E., & Pease-Alvarez, L. (2020). Moving from collaboration to critical dialogue in action in education. Dialogic Pedagogy: 

A Journal for Studies of Dialogic Education, 8. 

Mellawen, zannah, F., & Elhawwa, T. . (2024). Studentsâ€™ and Teachersâ€™ Perception on the Development of Local 

Wisdom Module to Increase Student Learning Outcome. Jurnal Penelitian Pendidikan IPA, 10(2), 516–521. 

https://doi.org/10.29303/jppipa.v10i2.5063  

Miller, J. (2024). Exploring the Lived Experiences of Educators Implementing a Program Focusing on Inclusivity, Empathy, Resilience, and 

Collaboration: Perceptions of Student Learning and Behavior (Doctoral dissertation, Cabrini University). 

Mori, M. (2018). Our speech is filled with others' words: Understanding university student and instructor opinions towards 

paraphrasing through a Bakhtinian lens. Ampersand, 5, 45-54. 

Nance, J. P. (2016). Student surveillance, racial inequalities, and implicit racial bias. Emory LJ, 66, 765. 

Newman, R. S. (2012). Adaptive help seeking: A role of social interaction in self-regulated learning. In Strategic help seeking (pp. 

13-37). Routledge. 

Nurmeidina, R., Zaqiyah, N. N., Nugroho, A. G., Andini, A., Faiziyah, N., Adnan, M. B., & Syar’i, A. (2024). Analysis of students’ 

problem-solving abilities in solving contextual problems of Linear Equations with Three Variables in terms of Habits of 

Mind. Indonesian Journal on Learning and Advanced Education (IJOLAE), 7(1), 117–135. 

https://doi.org/10.23917/ijolae.v7i1.23550  

Osterman, K. F. (2023). Teacher practice and students’ sense of belonging. In Second International Research Handbook on Values 

Education and Student Wellbeing (pp. 971-993). Cham: Springer International Publishing. 

Pendergast, D., Allen, J., McGregor, G., & Ronksley-Pavia, M. (2018). Engaging marginalized, “at-risk” middle-level students: A 

focus on the importance of a sense of belonging at school. Education Sciences, 8(3), 138. 

Price, M., Handley, K., & Millar, J. (2011). Feedback: Focusing attention on engagement. Studies in higher education, 36(8), 879-

896. 

Quin, D. (2017). Longitudinal and contextual associations between teacher–student relationships and student engagement: A 

systematic review. Review of educational research, 87(2), 345-387. 

Rahim, L. A. A., & Hermawan, B. (2024). The Integration of Listening and Speaking to Develop Students’ Communicative 

Competence in Islamic Boarding School. International Journal of English and Applied Linguistics (IJEAL), 4(2), 234-242. 

Rajaram, K., & Rajaram, K. (2021). Learning interventions: collaborative learning, critical thinking and assessing participation 

real-time. Evidence-Based Teaching for the 21st Century Classroom and Beyond: Innovation-Driven Learning Strategies, 77-

120. 

Rands, M. L., & Gansemer-Topf, A. M. (2017). The Room Itself Is Active: How Classroom Design Impacts Student 

Engagement. Journal of Learning Spaces, 6(1), 26-33. 

Reeve, J. (2013). How students create motivationally supportive learning environments for themselves: The concept of agentic 

engagement. Journal of Educational Psychology, 105(3), 579. 

Reeve, J., Ryan, R. M., & Deci, E. L. (2018). Sociocultural influences on student motivation as viewed through the lens of self-

determination theory. Big theories revisited, 2, 15-40. 

Reincke, C. M., Pieterman-Bos, A., Bredenoord, A. L., & van Mil, M. H. (2024). Learning (how) to listen: a key aspect in training 

future scientists for meaningful dialogue with society. International Journal of Science Education, Part B, 1-16. 

Reyes, M. R., Brackett, M. A., Rivers, S. E., White, M., & Salovey, P. (2012). Classroom emotional climate, student engagement, 

and academic achievement. Journal of educational psychology, 104(3), 700. 

Rigopoulos, G. (2022). Assessment and feedback as predictors for student satisfaction in UK higher education. International 

Journal of Modern Education and Computer Science, 13(5), 1. 

Rost, M., & Wilson, J. J. (2013). Active listening. Routledge. 

Sabella, W., & Zannah, F. (2024). Ethno-STEAM Based E-Comic “Lilis Lamiang”, is it Necessary to Use it on Science Learning 

in Elementary Schools?. Jurnal Penelitian Pendidikan IPA, 10(10), 7431–7436. https://doi.org/10.29303/jppipa.v10i10.8337  

Safir, S. (2017). The listening leader: Creating the conditions for equitable school transformation. John Wiley & Sons. 

Sandua, D. (2023). How to Be a Good Conversationalist. Independently Published. 

Sarwar, M., & Ali, M. S. B. (2024). Holistic Development of Novice Educators: Insights from the Seven Habits of Highly Effective 

People. Pakistan Journal of Education, 41(1), 19-44. 

file:///D:/PENGELOLAAN%20JURNAL/JURNAL/IJUE/Vol%202%20No%202%20Desember%202024/After/10.33084/ijue.v2i2.8898
https://journal.umpr.ac.id/index.php/ijue/index
https://doi.org/10.29303/jppipa.v10i2.5063
https://doi.org/10.23917/ijolae.v7i1.23550
https://doi.org/10.29303/jppipa.v10i10.8337


Volume 2 Number 2 2024 page 77-89 
Doi: 10.33084/ijue.v2i2.8898  

IJUE: International Journal of Universal Education 
https://journal.umpr.ac.id/index.php/ijue/index 

│ 89 

Shuck, V., Adams Salmela, J., Prinster, M., & Geisler, C. (2024). Self-reflection interventions for implicit gender bias reduction: 

Scoping the literature for a conceptual way forward. Journal of Human Behavior in the Social Environment, 34(6), 815-

838. 

Singleton, J. (2023). Placing Students at the Center: Examining How Teacher Empathy Modeling and Empathy-Infused Student-Centered 

Learning Experiences Cultivate Empathetic Middle School Classrooms and Learning Communities (Doctoral dissertation, 

Northeastern University). 

Swargiary, K. (2024). Navigating the Modern Classroom: A Teacher's Journey. LAP. 

Tan, S. H. S., Thibault, G., Chew, A. C. Y., & Rajalingam, P. (2022). Enabling open‐ended questions in team‐based learning using 

automated marking: Impact on student achievement, learning and engagement. Journal of Computer Assisted 

Learning, 38(5), 1347-1359. 

Tariq, M. U. (2024). Enhancing students and learning achievement as 21st-century skills through transdisciplinary approaches. 

In Transdisciplinary Approaches to Learning Outcomes in Higher Education (pp. 220-257). IGI Global. 

Thompson, K., Leintz, P., Nevers, B., & Witkowski, S. (2010). The integrative listening model: An approach to teaching and 

learning listening. Listening and human communication in the 21st century, 266-286. 

Tomlinson, C. A. (2014). The differentiated classroom: Responding to the needs of all learners. ASCD. 

Villaran Zariquiey, D. (2022). Student Teacher Relationships: Teacher Implicit Bias and Its Impact on Interactions with Diverse 

Learners (Doctoral dissertation, Johns Hopkins University). 

Vitalaki, E., & Katsarou, E. (2021). Active listening: A model for Teachers and Parents to Actively Listen and Act Upon Children’s 

Concerns in Terms of their Perceptions of Quality of Life. Curriculum, 73. 

Walsh, J. A., & Sattes, B. D. (2015). Questioning for classroom discussion: Purposeful speaking, engaged listening, deep thinking. ASCD. 

Wandhe, D. P. (2024). Empowering Educators: Unleashing the Power of Emotional Intelligence in Higher Education. Available 

at SSRN 4693612. 

Wertz, F. J. (2023). The history of humanistic and existential psychology: The possibility and cultural contexts of renewal in 

science. APA handbook of humanistic and existential psychology (pp. xx–xx). APA Books. 

Winstone, N. E., Nash, R. A., Parker, M., & Rowntree, J. (2017). Supporting learners' agentic engagement with feedback: A 

systematic review and a taxonomy of recipience processes. Educational psychologist, 52(1), 17-37. 

Yan, E. M., Evans, I. M., & Harvey, S. T. (2011). Observing emotional interactions between teachers and students in elementary 

school classrooms. Journal of Research in Childhood Education, 25(1), 82-97. 

Yang, Y. T. C., Chuang, Y. C., Li, L. Y., & Tseng, S. S. (2013). A blended learning environment for individualized English listening 

and speaking integrating critical thinking. Computers & Education, 63, 285-305. 

Zannah, Fathul and Kamaliah, Kamaliah and Pramudiyanti, Pramudiyanti and Hidayati, Nurul (2022) Exploration of the Potential 

of Local Plants of Melastoma malabatchricum Fruit for Food Fortification. The Journal of Tropical Life Science (JTLS), 12 (3). 

333-338. 

Zaripour, M. (2024). Mastering the Art of Communication: Techniques for Effective Listening, Persuasion, and Conflict Resolution. 

Mohammad Zaripour. 

  

 

Information about the authors: 

Oyeronke Christiana Paramole – Arts and Social Science Education, Faculty of Education, Al-Hikmah University 

Ilorin-Nigeria. https://orcid.org/0000-0003-3535-6026  

Moses Adeleke Adeoye – Educational Management, Faculty of Education, Al-Hikmah University Ilorin-Nigeria. 
https://orcid.org/0000-0003-0755-3532  

Saheed Abiodun Arowosaye – Educational Administration, Faculty of Education, Ahmadu Bello University, Zaria, 

Nigeria. 
Yejide Adepeju Ibikunle – Department of Art and Education, Lead City University, Ibadan. https://orcid.org/0009-

0003-5298-4099  
 

 

 

 

  

file:///D:/PENGELOLAAN%20JURNAL/JURNAL/IJUE/Vol%202%20No%202%20Desember%202024/After/10.33084/ijue.v2i2.8898
https://journal.umpr.ac.id/index.php/ijue/index
https://orcid.org/0000-0003-3535-6026
https://orcid.org/0000-0003-0755-3532
https://orcid.org/0009-0003-5298-4099
https://orcid.org/0009-0003-5298-4099

